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Important Statistics for Latin@s and 

Schooling in the United States
(2000 US Census/2006 National 
Center for Education Statistics Data)

◼ Fastest growing ethnic 
group in the U.S.

◼ High School Pushout rate 
for Latin@s is 30%

◼ Only 55% 25 and older 
have completed high 
school

◼ Whites will be in the 
minority racial group by 
2050 (Pew Hispanic 
Center, 2008) 
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Factors Attributed to Latin@ and Moroccan Academic 

Underachievement 

Culturally Irrelevant Pedagogy (Ladson-Billings, 1995; Nieto, 2000)

Macro and Macroagressions  (Wing-Sue, 2008; Yosso, 2005) 

School Kids vs. Street Kids 

School Agents as Gatekeepers (Flores-González, 2002, 1999)

Acting White/Oppositional Identity and Resistance (Carter, 2005; Ogbu & 

Fordham, 1986)

Social Capital Theory (Stanton-Salazar, 2001)

Subtractive Schooling and Competing Visions of Caring [Authentic vs. Aesthetic 

Caring] (Valenzuela, 1999)

Hermans (2004) and the Challenge to Ogbu’s  Typology for Moroccan Students in 

Belgium  



Project Purpose

Identify factors that are attributed to 
the high academic achievement of 
DiaspoRican and Moroccan high 
school students in Brew City and 

Flanders 



Research Questions

1). What types of roles do school agents (e.g., teachers and guidance 
counselors) assume in the lives of DiaspoRican and Moroccan 
(residing in Belgium) high achievers? 

2). What kinds of classes are these students taking?

3). Do the descriptions of these students’ schooling and home 
experiences and postgraduation aspirations differ according to gender?

4). What were our student participants’ overall perceptions regarding their 
secondary school experiences, their families, their communities, their 
friends, and their teachers? 



Project Site: Brew City University High School

◼ Brew City, located in the Midwest, has a population of ~600,000 persons, of 
which 65 % are of color with 10% identified as Latin@.

◼ Known as being a “university prep school”/What does that make the rest of 
the high schools in the city in which I live?

◼ Large, comprehensive high school grades 9-12 of ~1,500 students

◼ 55% of students fall below the federal poverty line.

◼ 70% of the students are of color, with 15% being Latin@.

◼ Most of the school’s AP/honors courses are composed of White 
students (school within a school). 



Who Did We Speak With/For?

Participant Selection Criteria

◼ Student participants had to identify as DiaspoRican as well 
as working class (caregiver occupations).

◼ Miracle Workers—Students had to be third or fourth year 
students because of 10th grade as “the year.”  

◼ Participant must never have been dropped/pushed out of 
school

◼ All students had to have a minimum 3.0 GPA

◼ Exclusively public school experiences 

◼ All participants/caregivers gave IRB consent

◼ Hence, 10 DiaspoRican students met all criteria. Of these 
10 students, 7 were young women and 3 were young men. 

◼ Moroccan students were recruited thanks to the support of 
a Flemish cousin, who is trusted by many Moroccan youth 



Project Methods: How Did We 

Collect/Analyze the Data?

◼ Tape recorded face-to-face open ended interviews 

(Seidman, 2006)

◼ Observations were recorded in journals

◼ Interviews were transcribed and analyzed to extrapolate 

recurring themes (Creswell, 1998)

◼ Member checking of data and final paper

◼ Reciprocated through tutoring and college going 

information

◼ Study Limitations: Small number of students and the 

subject positions of the researchers



Project Findings
IA. Positive Impact of Religiosity

(Two-Tiered Participant Theorizing)

Social Capital in Religiosity and Extracurricular Activities (Social 
Networks based on Reciprocity/Trust) [Barrett, 2010; Carbonaro, 
1998; Jeynes, 2003; Reis & Díaz, 1999; Sikkink & Hernández, 2003; 
Stanton Salazar, 2001]

Daniel (Senior, 3.1 G.P.A.)

Growing up my mom always took me and my sister to church and 
she always had us involved in youth groups as far as you know, 
Sunday school and we went on trips with our church groups and that 
always helped me keep on a straight path. 



IB. Religiosity as Internal Locus of Control
(Jeynes, 2003; Sikkink & Hernández, 2003)

Rachel (Senior, 3.5 GPA)

God has helped me become a good student. He has helped me 

keep focused. I know He helps me do the best I can in school. 

Zaki

Learning is highly valued and stressed in Islam. In fact, the better 

you do in school , the more you please Allah. Iqra means “to learn” 

is regarded as being the first word revealed in the Qur’an. 



II. Advocacy of Mothers

Lisa (Junior 3.6 G.P.A.)
Ever since I was in middle school, my mom has been sending me to pre-

college programs and doing things like getting me stuff on the ACT and 

kinds of questions they ask on that test. I also go to my mom for personal 

problems that come up. 

Rashid 
My mother found herself visiting my sister’s school, because she was 

notified that my sister had not passed an exam. As a result, the teachers 

at the school wanted her to go to a lower academic level. But, my mother 

would not allow this. She told the teachers that she believed my sister 

could do the higher level work. But the teacher kept insisting that my sister 

should be lowered. My mother said no. So, they allowed my sister to 

remain at the higher level, and the next year she passed. So, my mother 

and sister were able to prove theses teachers wrong.  



III. What Makes a Great Teacher? 

Estrella (Senior, 3.3 GPA)
A good teacher is one who knows you, cares about what you do, pushes 

students, and cares about the stuff going on in your life. A good teacher 

also wants you to absorb information and understand it.

Zaki
Although many of us who were Moroccan or Tunisian felt the director of 

the school was racist, we had a White teacher who did everything in his 

power to help us. In fact, he once told us that he would never leave the 

school until the director left. This is the only memory I have of a teacher 

who cared.  



IV. Strong DiaspoRican Identity 

(Hebert, 1996 )

◼ Jasmine (Senior, 3.3 GPA) 

I am proud to be Latina. Sometimes in my AP classes, though, like 

AP/English and AP History, some of the White students make you 

feel really small, because you’re the only Latino student in the class. 

I remember one time when a boy asked me what I was doing in the 

class. He said that he didn’t think that people like us could be in 

these kinds of classes. I told him he shouldn't be so stereotypical 

and that we can be smart, too. 

◼ Rashid 
Some of my high school teachers told me that I shouldn’t work so 

hard, that I should just try to try to work with our hands. We were also 

told that we were not that intelligent. Being told this made us want to 

work harder to prove them wrong. So, when we received good grades 

and made it to the university, we told them and they said ‘very nice, we 

did not think you were capable.’ We have heard them say these kinds 

of things to many Moroccan students like us. 



Project Implications for Urban Education Across 

International Contexts  

◼ Partnerships between large high schools and 
community based youth programs and 
churches/places of faith should be fomented.

◼ Additive schooling practices, rather than 
subtractive ones, must be dialogued and woven 
into the school culture. These include curricular 
practices and development that reinforce funds 
of knowledge (Moll, et. al, 1992) and 
racial/ethnic, cultural, linguistic, sexual 
orientation, and dis/ability identities, among 
others. Hence, schools as sanctuaries.  



Toward a Theory of Critical Care and Schools as 

Sanctuaries for Urban School Reform

(Antrop-González, 2006; Antrop-González & De Jesús, 2006; Irizarry &  
Antrop-González, 2007; Suárez-Orozco, 2010)

◼ Psychological and Physical Safety

◼ Racial and Cultural Awareness of Teachers 

◼ Courses in Moroccan history/culture and Arabic

◼ Caring as High Quality Student-Teacher 
Relationships, High Academic 
Expectations/Academic Rigor, and Sense of 
Belonging 

◼ Critical Pedagogy/Social Justice

◼ Racial/Ethnic/Linguistic Affirmation

◼ LatCRT and Student Counternarratives (Yosso, 
2005)   



Funding and Support Always Help! 

◼ This project was generously funded by the 

University of Wisconsin System Institute 

on Race and Ethnicity, the UWM Graduate 

School, and the UWM SOE IEUE Grant

◼ Many thanks to the VLOR organizers who 

made this presentation possible



¡Gracias!

◼ ¡Mil gracias a nuestr@s
participantes por su apoyo
y ayuda!


